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Abstract
Teachers can influence the complex process of learning in education,
in general, and in second/foreign language (L2) learning in particular.
In this light, understanding the factors influencing teachers’
pedagogical success can help L2 teachers achieve more effective
teaching. This study then investigated the role of spiritual intelligence
(SI) in L2 teachers’ pedagogical success. In so doing, it explored the
relationship between teachers’ SI and their L2 pedagogical success
assessed by students. Additionally, it examined the extent to which SI
could contribute to L2 teachers’ pedagogical success. To these ends,
following a sequential mixed-methods design, quantitative data were
gathered through Spiritual Intelligence Questionnaire (SIQ) and
Characteristics of Successful Teachers’ Questionnaire (CSTQ) from a
sample of 130 EFL (English as a foreign language) teachers and 780
EFL learners respectively. Semi-structured interviews with 45 EFL
teachers, classroom observation, and syllabus analysis were also used
to triangulate the qualitative data. The results of Pearson product
correlation coefficients revealed a significant and positive relationship
between SI and L2 teachers’ pedagogical success. Also, multiple
regression indicated a unique and moderately high contribution of
three components of SI (transcendent self-realization, spiritual
experiences, and patience) to the teachers ‘pedagogical success.
Moreover, follow-up qualitative analysis indicated that the more
spiritually intelligent teachers were more responsible, courageous,
creative, confident and conscious; they were better at interpersonal
relationship and less anxious about pursuing their educational goals.
Such findings imply that high level of SI can help L2 teachers promote
their success and, in turn, improve their students’ L2 achievement in
classroom.
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1. Introduction
Language teachers can play a great role in language learning in the classroom.
As Sanders (2000) states, language teachers are one of the main sources for
language input and practice; they model the target language, facilitate the
learning process, provide feedback, and motivate students to learn. Perhaps,
the most important factor affecting student achievement is related to the
teacher quality or effectiveness in classroom (Darling-Hammond, 2000). As
Jacob (2007) asserts, teachers are being forced into roles of accountability for
student achievement. This great role of teachers has made language
programmers invest on training their language teachers. Along the same line,
researchers in the field of language teaching have started to delve into the
factors that would make a language teacher more successful. This issue has
led to a specific line of inquiry called teacher success, encouraging many
scholars (e.g., Penrose, Perry, & Ball, 2007) to characterize successful
teachers and investigate the variables contributing to their pedagogical
success.
There has been considerable descriptive research (e.g. Brown & Marks,
1994: Brookfield, 1995; Lowman 1996) on characterization of successful
teachers. For instance, Brown and Marks (1994) assert that pedagogically
successful teachers examine the way they teach and others implement
teaching practice. These teachers become better informed about the strengths
and weaknesses of their teaching practice; they eagerly examine what they are
doing in the classroom to promote their teaching quality (Brown & Marks,
1994). Moreover, Brookfield (1995) states that successful teachers get right
down to business, utilize a range of instructional strategies, instruct with an
acceptable pace, but stop to check students’ comprehension, focus on the class
topic, stick to the instructional objectives, and, when useful, use humor.
According to Lowman (1996), successful teachers are those who promote
high degrees of learning in their students and create positive memories about
learning. In fact, as Suwandee (1995) claims, so far as specific characteristics
of the teacher are concerned, the list grows.
Nevertheless, a major line of inquiry on teacher quality has focused on
the connectivity of teachers’ pedagogical success with various aspects of
intelligence. For instance, Ghanizadeh and Moafian’s (2010) study has
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documented the relationship between language teachers’ emotional
intelligence and their pedagogical success; Pishghadam and Moafian’s (2008)
study has also supported the relationship between pedagogical success with
the effective use of kinaesthetic, musical, and interpersonal intelligences for
successful teaching by language teachers. While there is a growing body of
research on the connection between teachers’ pedagogical success and various
intelligences, few studies have investigated the role of spiritual intelligence in
relation to second/foreign (L2) teachers’ pedagogical success. Spiritual
intelligence is “the adaptive use of spiritual information to facilitate everyday
problem solving and goal attainment” (Emmons, 1999, p. 176). It relies on the
concept of spirituality as being distinct from religiosity (Koenig, McCullough,
& Larson, 2000). Spiritual intelligence integrates the qualities of flexibility
and emotional resilience (Noble, 2001), which can be important in the
profession of teaching. This integrating construct can be related to teachers’
cognitive, social, and emotional realms to provide meaning and purpose and
create values. This inquiry bears significance as it can help us broaden our
understanding of teachers’ success in L2 classroom and additional variables
involved in teachers’ academic success. “Intelligence Quotient” or “IQ would
not be a strong predictor of success in careers (Goleman, 1995). What actually
leads to success is far more complicated, requiring deep reflection. This study
may provide further new insight for L2 programs on how to enhance L2
teachers’ performance by exploiting the potentialities of SI and non-cognitive
aspects of intelligence.
2. Literature Review
Challenging the view of intelligence as a monolithic inborn factor in 1980s
and 1990s, Gardner (1993, 1999) viewed intelligence as a composite of
various abilities and capabilities, opening the door for a variety of ways of
considering intelligence. He proposed different types of intelligences
including existential intelligences, giving rise to the development of the
concept of spiritual intelligence (often abbreviated as SI or SQ) in 1990s.
Reportedly, Gardner (1993) devoted a year of study to the investigation of
this topic; however, he came to the conclusion that this concept did not meet
his eight criteria to be considered as a major type of intelligence. In spite of
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this, one facet of spirituality proved a promising candidate for Gardner’s
(1993) existential intelligence. Subsequent researchers such as Emmons
(1999, 2000), Noble (2000, 2001), Zohar and Marshall (2000), Vaughn
(2002), Amram (2007), and Amram and Dryer (2007) raised questions about
the ways in which spirituality can be examined as a form of intelligence, and
explored the viability of SI.
Emmons (1999) defined SI as “the adaptive use of spiritual information
to facilitate everyday problem solving and goal attainment” (p. 176) and
suggested five components of spiritual intelligence: (1) The capacity to
transcend the physical and material; (2) the ability to experience heightened
states of consciousness; (3) the ability to sanctify everyday experience; (4) the
ability to utilize spiritual resources to solve problems, and (5) the capacity to
be virtuous (Emmons, 2000). Noble (2000, 2001) agreed with Emmons’ core
abilities and added two other elements: (1) The conscious recognition that
physical reality is embedded within a larger, multidimensional reality with
which people interact on a moment to moment basis, and (2) the conscious
pursuit of psychological health, not only for themselves but also for the sake
of the global community.
Vaughn (2002) described SI as being “concerned with the inner life of
mind and spirit and its relationship to being in the world” (p. 19). According
to him, SI is more than individual mental ability, connecting the personal to
the transpersonal and the self to spirit. More recently, Amram and Dryer
(2007) have defined SI as the ability to utilize and embody spiritual resources
to enhance daily functioning and wellbeing. They have described the
construct of SI in terms of five broad domains: Consciousness, Grace,
Meaning, Transcendence and Truth. Consciousness refers to the ability to
raise consciousness, tap intuition, and synthesize multiple viewpoints. Grace
reflects the love for life, drawing on the inspiration, beauty and joy. Meaning
refers to the ability to experience meaning, link activities and experiences to
values and construct interpretations. Transcendence reflects the ability to
align with the sacred and transcend the egoistic self with the sense of
relatedness.
In sum, SI is an integrating intelligence that has a significant role within
individuals because it helps them make sense of their world that is
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experienced through rational intelligence and emotional intelligence (Zohar
& Marshall, 2000). It may have potential for the professional life of the
teacher and the success of educational organizations as it concerns the abilities
that apply such concepts as ultimate meaning, consciousness, and
transcendence to predict adaptation and functioning in life (Emmons, 2000).
As Palmer (1999) states, “teaching and learning is not just about information
or getting a job. Education is about healing and wholeness. It is about
empowerment, liberation, transcendence … about finding and claiming
ourselves and our place in the world” (pp.18-19).
Nonetheless, past research on SI and characteristics related to teaching
has mainly focused on job satisfaction (e.g., Kaur, 2013; YahyazadehJeloudar & Lotfi-Goodarzi, 2012), citizenship behavior of high school
teachers or educational leadership (e.g., Ruiz, 2005), and, almost no published
study has sought to investigate the relationship of SI with language teachers’
pedagogical success. Teachers’ pedagogical success has been investigated
mostly with cognitive variables such as critical pedagogy (e.g., Shabani,
2014) and reflectivity of teachers (e.g., Rezaeyan & Nikoopour, 2013) or
personality factors (e.g., Bhardwaj, 2009). Considering the gap in the
literature, and the type of information needed to investigate the links between
L2 teachers’ SI and their success, the main purpose of the present study was
to delve more into the nature of the relationship between these two constructs
in the context of Iran where English is taught as a foreign language (EFL).
Additionally, it explored the evidence revealing the possible influence of L2
teachers’ spiritual intelligence on their pedagogical practice and success. In
this light, three research questions were posed:
1. Is there any significant relationship between L2 teachers’ SI and their
pedagogical success?
2. To what extent does teachers' SI predict their L2 pedagogical success?
3. How does teachers’ SI affect their L2 pedagogical practice?

158

The Journal of Teaching Language Skills / 7(2), Summer 2015, Ser. 79/4

3. Method
3.1 Quantitative phase
The quantitative section of the study sought to answer the first two research
questions of the study. The information related to the method of this phase is
presented in the following subsections.
3.1.1 Participants
To collect data, two samples of EFL teachers and students took part in the
study. First, a sample of 130 EFL teachers (including 53 males and 77
females) from various English language institutes in Chaharmahal Bakhtiyari
Province participated in the study. The sample included the teachers from the
language institutes in Chaharmahal Bakhtiyari Province who could be
accessed by the present researchers. Teachers’ age ranged from 22 to 57 and
their English language teaching (ELT) experience varied from 4 months to 15
years. Majority of the teachers (87%) had majored in English. Twelve
teachers (about 9% of the teachers) were PhD candidates, 67 (about 52%) held
a master’s degree and the rest (about 31%) held a bachelor’s. To measure
these teachers’ pedagogical success, the second group of participants,
including 780 EFL learners who were Persian native speakers randomly were
selected from teachers’ classrooms (aged 15-35) to participate in this study.
The number of the students in the teachers’ classes made up 1580 EFL
learners. This population included two distinct categories i.e., strata, of males
(N = 646) and females (N = 934). Every 2nd student from the class lists of
students’ names, which were provided by the teachers, was selected. This
made up 790 EFL students. Ten EFL students were missing at the time of data
collection. Thus, the student sample included 780 EFL learners.
3.1.2 Instruments
3.1.2.1 Spiritual intelligence questionnaire (SIQ)
To assess teachers’ SI, Spiritual Intelligence Questionnaire (SIQ) was
utilized. This questionnaire was constructed by Nasseri (2008) based on
universal principles of spirituality, including 97 items and four components
of transcendent self-realization (55 items), spiritual experiences (19 items),
patience (16 items), and forgiveness (7 items). All items were rated on a 4-
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point Likert scale (1 = never, 2 = hardly ever, 3 = often, and 4 = almost
always) producing a score between 97 and 388 (see Appendix A). The validity
of questionnaire was determined by Nasseri (2008) through exploratory factor
analysis with a sample of 557 participants using a Principle Components
Analysis (PCA). Moreover, internal consistency of the questionnaire was high
(.98) and all its subscales showed acceptable reliability: transcendent selfrealization (.96), spiritual experiences (.90), patience (.86), and forgiveness
(.83). Additionally, Cronbach’s alpha statistic for this instrument in the
present study with a sample of 130 EFL teachers was .76. The alpha estimates,
indicating the internal consistency reliability, were acceptable for the
transcendent self-realization (.71), spiritual experiences (.74), patience (.72),
and forgiveness (.71) subscales.
3.1.2.2 Characteristics of successful teachers’ questionnaire (CSTQ)
To evaluate language teachers’ success through the eyes of EFL students, 780
students were asked to answer Characteristics of Successful Teachers’
Questionnaire (CSTQ). This questionnaire is designed and validated by
Moafian and Pishghadam (2009) to assess EFL teachers’ pedagogical success
through collecting data from their students. The questionnaire consists of 47
five-point Likert scale items ranging from ‘strongly agree’ to ‘strongly
disagree’, producing a score between 47 and 235 (see Appendix B). In this
study, teacher success was defined and assessed in regards to the several
criteria defined by Moafian and Pishghadam (2009), namely, teaching
accountability, interpersonal relationships, attention to all, examination,
commitment, learning boosters, creating a sense of competence, teaching
boosters, physical and emotional acceptance, empathy, class attendance and
dynamism. Factor analysis was conducted to determine the construct validity
of the questionnaire with a sample 250 Iranian EFL participants. The analysis
of their data supported the above-mentioned 12 factors for teacher success as
a construct. Moreover, internal consistency reliability of the questionnaire
was very high (α= .94). Besides, Cronbach’s alpha of reliability for this
instrument in the present study (n = 780) was found to be acceptable (0.93).
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3.2 Qualitative phase
The results of the quantitative phase of the study did not show how SI might
relate to teachers’ success. That was the reason why the third research
question of the study was addressed qualitatively. As Creswell and Plano
Clark (2007) state, researchers may utilize qualitative follow-up
investigations to help take a better understanding of the subject where
quantitative study per se does not produce sufficient information and
interpretation.
In this phase of the study, 45 EFL teachers took part voluntarily. They
were selected based on their SIQ scores. SIQ scores of these 45 teachers were
obtained, and, since the distribution of their SIQ scores did not violate the
normality assumption, the mean score (M = 194) was considered as the cutoff point for dividing them into higher and lower SI groups: those teachers
with the scores higher than 194 were categorized as ‘higher SI’ (n = 23) group
and those with the score less than 194 were categorized as ‘lower SI’ (n = 22)
group. Meanwhile, subsequent independent t-test results on the SIQ scores of
the higher and lower group revealed a significant difference between mean
scores of the two groups, which provided further support for considering them
as higher and lower SI groups (see Procedures and Data Analysis). From these
45 teachers, 22 teachers were male and 23 were female. Also, 8 teachers were
PhD candidates, 19 held master’s degree and 18 held a bachelor’s.
3.2.1 Instruments
In the qualitative part, observation, semi-structured interview and content
analysis of the EFL teachers’ syllabuses were used to see how SI might impact
the teachers’ practice.
3.2.1.1 Classroom observation checklist
To see how the EFL teachers’ spiritual views impact what they teach in the
classroom, a classroom observation checklist was prepared by the researchers.
The checklist included a list of statements in yes/no format (see Appendix C).
It focused on the factors of classroom rules and environment, teachers’ views
of learning/teaching, and student-teacher relationship, and assessment and
evaluation.
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3.2.1.2 Teachers’ classroom syllabuses
To investigate the effect of teachers’ SI on their classroom practice, their
classroom syllabuses were analyzed. The teacher participants with high and
low SI levels were asked to provide the researchers with their syllabus plans
of the observed classes. The syllabuses were analyzed in terms of learning
outcomes and goals, learning activities, roles of students and instructor, and
assessment and grading policy, if any. The absence of a broader variety of
data, even though extended time was spent on observing and interviewing
with the teacher participants, was somewhat compensated for by our attempts
to triangulate the interview data with, where appropriate and feasible, the
participants’ syllabuses. Generally, despite the fact that some EFL teachers in
language institutes have less freedom, particularly when it comes to textbooks
or syllabuses, it is reasonable to believe that some of the teachers teaching the
English courses engage an approach outlined in their syllabuses, bringing
their strengths and philosophies.
3.2.1.3 Semi-structured interviews
A series of semi-structured interviews were conducted to delve more into how
EFL teachers’ SI might affect their success. The purpose was to find in-depth
information on how SI might influence their success in the follow-up phase.
The participants were asked questions, for instance, along the lines of the
following: “What features can characterize you a teacher?”, “What do you
think of your job?”, “In what ways, if any, do you feel that your beliefs,
however defined, affect your pedagogical practices?”, “Are you
(un)successful? Why?”, and “How do you pursue your goals, if any, in your
career?” Attempt was made to engage in a certain amount of co-construction
with the teachers who had a hard time answering the questions. In some cases,
the interviewer had to remind them to give specific examples or narratives
from their recent classroom teaching. They could tell their stories freely. The
interviews were from 10 to 25 minutes and were audio recorded. They were
conducted in Persian upon the participants’ requests.
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4. Procedures and Data Analysis
A mixed methods sequential explanatory design was used in this study. This
type of design consisted of two different phases: A quantitative phase
followed by a qualitative follow-up study (Creswell & Plano Clark, 2007). In
a sequential explanatory design, a researcher first gathers and analyses
quantitative data (in numeric form). Then the qualitative data are gathered and
analyzed in order to help better interpret, elaborate, and explain the findings
of the quantitative phase. In this study, the second phase of the study followed
the quantitative research phase. The reason for this was that because the
quantitative data analysis and interpretations presented some general
statements about learners, the subsequent qualitative section was conducted
to elaborate on the significant statistical findings by in-depth look into the
teacher participants’ views.
The quantitative phase was undertaken in various private language
institutes in Chaharmahal Bakhtiyari in 2013-2014. First, English teachers
were informed about the purpose of the study. Then, they were asked to
complete the SIQ measure, which was administered to them in a week period.
Following this, the CSTQ was administered to the teachers’ students to assess
their English teachers’ pedagogical success. To increase the dependability of
the data, the researcher explained the purpose of completing the questionnaire
and assured the confidentiality of their feedback. The students answered the
questionnaire in absence of their teachers, at the end of the semester in
September 2013. The means of CSTQ scores for the 130 EFL teachers were
obtained as the indicator of their success.
First, to find out the presence of any significant relationship between L2
teachers’ SI and their pedagogical success, the correlation coefficients
between the scores obtained from the SIQ and CTSQ measures were obtained.
Then, to find out the extent to which the teachers’ SI (including its subscales)
could predict their L2 pedagogical success, multiple regression analysis was
run through SPSS (Version 21).
In the qualitative phase, a sample of 45 EFL teachers, including those
with higher and lower SI levels, took part. To increase dependability of
considering them as higher and lower SI groups for the purpose of collecting
data in the qualitative phase, an independent t-test was carried out between
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the SIQ mean scores of the higher (M = 270) and lower (M = 180) SI groups.
The results revealed a statistically significant difference between the mean
scores, t (43) = 14.5, *p < .01). Whereas the quantitative phase provided
information about the degree of relationship between L2 teachers’ SI and their
pedagogical success (in terms of numbers), the qualitative phase, including
classroom observation, syllabus analysis and interviews with the 45 EFL
teachers provided rich information and evidence for possible effects of SI on
the teacher’s success. The quantification of data was not the focus in this
phase, but percentage of occurrence for a specific behavior or characteristic
was sometimes obtained.
The classroom observation checklist, written in yes/no format, included
a list of items to look at when observing a class. It was used by the present
researchers i.e., the observers, to check off specific behaviors or relevant
characteristics. Each teacher was observed for three sessions during the
semester. In addition, they were asked to provide the researchers with their
classroom syllabuses. Using content analysis, their classroom syllabuses were
analyzed in terms of learning outcomes and goals, assessment and feedback,
roles of students and instructor, and learning activities. Furthermore, in terms
of research strategy, the qualitative interviews aimed at complementing the
data from the SIQ measure by rich data. All interviews were carried out,
audio-recorded and transcribed by the present researchers. The interview data
were analyzed on the basis of a coding, following the approach proposed by
Saldaña (2012). It consisted of a coding (breaking down) of data in such a
way as to identify relevant patterns. Then, the coded segments were grouped
and synthesized into umbrella (more general) categories, which in turn were
linked to more general themes or concepts.
5. Results
5.1 The quantitative phase
Descriptive statistics of the EFL teachers’ SI and its four scales as well as
their pedagogical success were obtained to identify the profile of the teachers’
level of SI and their pedagogical success. As the number of items in both
measures and the subscales was different, to report a comparable descriptive
statistics, each raw score on the SIQ and CTSQ measures was divided by the
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total number of the items in the questionnaire or the number of the items
making up the subscale in the questionnaire, which resulted in a score on a
scale of 1-4 and 1-5 for SIQ and CSTQ measures respectively. Table 1
presents the descriptive statistics of both measures of SIQ and CSTQ.
Table 1. Descriptive statistics of SIQ and CSTQ scores
SIQ
Transcendent
Spiritual experience
Forgiveness
Patience
CTSQ

N
130
130
130

M
268.75
143.92
53.30

SD
36.09
26.08
9.49

Scaled Mean
2.98
2.61
2.80

130
130
130

21.09
50.44
190.39

3.86
9.36
23.326

3.01
3.15
4.05

As Table 1 shows, the mean of the total SIQ scores was 268.75, which
was relatively high; that is, it was above the possible median raw score (194),
given that the possible range of SIQ scores was 97-388 with 97 items. Also,
the mean of CTSQ scores was 190.39, which was higher than the possible
median raw score, given the possible range of CTSQ scores (47-235). The
above data indicate that the teacher sample of the study generally received
high scores on both SI and success measures even though there was some
variation among the participants’ scores as reflected by the reported high
standard deviations. Furthermore, as displayed in Table 1, the Patience
subscale of SI had the highest scaled mean score on 4-point scale (3.15). This
number is between the third (i.e. often) and fourth (almost always) options on
the SIQ scale. In other words, the EFL teacher participants widely perceived
themselves as having qualities and characteristics related to the concept of
patience.
The first research question was intended to investigate the relationship
between the EFL teachers’ SI and the pedagogical success. Correlation
coefficients between SIQ (including SIQ subscale) and CSTQ were obtained.
The correlation coefficients, together with the coefficients of
determination (which denotes the strength of the association between the two
variables), are reported in Table 2.
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Table 2. Correlations between SI (and its subscales) with pedagogical
success

CSTQ

Transcendent
selfrealization
**.66a

**.41

(r2 = .44)

(r2 = .17)

Spiritual
experience

Patience

Forgiveness

Total SI

**.46

*.32

**.73

(r2 = .21)

(r2 = .10)

(r2 = .53)

As Table 2 shows, the correlation coefficient indicated that teachers’ SI
positively correlated with their pedagogical success (r = .73, **p < .01, n =
130). Moreover, the four aspects of SI correlated positively and three
subscales correlated moderately with the teachers’ pedagogical success; the
highest correlation was found between transcendent self-realization subscale
and pedagogical success (r = 0.66, * p < .01, n = 130).
To examine whether all SIQ variables (subscales) could predict teachers’
L2 pedagogical success and find out the extent to which they would predict
teachers’ pedagogical success, which was the focus of the second research
question of the study, multiple linear regression analysis was conducted on
the SIQ subscale and CSTQ scores (see Tables 3 and 4 for the information
related to the regression analysis).
Table 3. Model summary information for the regression analysis
Model
1

R
.734

Adjusted R
Square
.525

R Square
.53

Std. Error of
the Estimate
16.08

Table 4. Summary of beta coefficients for the multiple linear regression
Model

1 (Constant)
Transcendent
Spiritual
experiences
Patience
Forgiveness

Unstandardized
Coefficients
Std.
B
Error

57.80
.478
.488
.543
.038

11.73
.062
.171
.161
.412

Standardize
d Coefficient

t

Sig.

4.93
7.78
2.85
3.36
.091

.000
.000
.005
.001
.927

Partial
correlation

Beta

.535
.198
.218
.006

.571
.247
.288
.008
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Multiple regression analysis demonstrated that the model containing the
four SI variables predicted much variance in the teachers’ pedagogical success
(R2 = .539, **p < .01). Furthermore, the SIQ subscales predicted the teachers’
pedagogical success, and all the variables, except for forgiveness (t = .091, p
= .927), reached the statistical significance. In sum, the B and t values revealed
the positive contribution of the EFL teachers’ SI in increasing their
pedagogical success.
5.2 The qualitative phase
In the process of quantitative data analysis, attempt was made to focus on the
statistical relationship between teachers’ pedagogical success and SI. In the
process of qualitative data analysis, attempt was made on the reasons and
factors that contributed to the L2 teachers’ success. In the qualitative part,
content analysis of syllabuses observation, interviews with the EFL teachers,
including those with the higher and lower SI levels, were employed.
Meanwhile, as the results of the correlational statistics in the quantitative
phase support, the teachers with a higher level of SI received generally higher
CSTQ scores (M = 220) than the teachers with a lower SI level (M = 117),
meaning that they were generally considered as pedagogically successful by
their EFL students. The results of data analysis in the qualitative phase,
presented below, revealed several factors characterizing the EFL teachers
with higher and lower levels of SI.
5.2.1 Interview
The interviews revealed several themes or concepts delineating the
characteristics of a spiritually intelligent teacher:
Interpersonal Relationship. The data analysis suggested that teachers with
higher SI levels were more able to build rapport with their EFL students. The
majority of them (70%) emphasized rapt attention to thoughts and emotions
of their own students in the classroom, which in turn could make them
recognize emotional reactions such as anxiety, unwillingness and selfconfidence. These teachers viewed themselves as nurturers of learners, which
could make them successful in the classroom. Some believed that
bereavements afflicting them in the past appeared to be quite influential in
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their having become compassionate educators in the school and making them
build rapport with their students. One of the teachers said, “The today’s crisis
is tomorrow’s joke. We should be patient will all … and accepts the acts of
God. This is what I tell my students”. She also related how she had been able
to help students deal with the loss of relatives, since she herself had faced
bereavements. As she had told a young student whose father passed away,
“When your father is gone, you have God and hope”. Like many other
teachers, she believed that with compassion and interpersonal connection (i.e.,
connecting with students), we could encourage EFL students throughout
studies to grow academically. Compared with those teachers with a lower SI
level, the teachers with a higher SI level emphasized avoiding personal and
interpersonal conflicts with students in the classroom to pursue their goals.
One of them emphasized that “interpersonal relationship and transactions
become more effective at bringing about change in students’ behavior, which
makes teachers successful”.
Stress and Anxiety. EFL teachers with a higher SI level were found to be less
stressed and insecure. They stated that experienced less stress, anxiety and
frustration when they were engaged with teaching a new subject or topic. One
of the teachers explained:
Whenever I want to teach a new topic in the class, I don’t feel anxious
and stressful. I do it with confidence. I don’t think I am doing something
burdensome … or problematic. (High SI teacher)
Another teacher with a higher level of SI referred to his success to cope
with the stress and anxiety in dealing with his students in the classroom and
considered it as a key feature of a good teacher. He elaborated:
Last week, I wanted to teach a group of students who were mainly
clerks …. My colleagues told me that teaching a group of adults who
would have various jobs may be difficult, but I didn’t feel stressed or
anxious. I went to the class and I was completely at ease … and the
class was very good for them. (High SI teacher)
However, the teachers with a lower level of SI were found to be more
stressful and under pressure. Some of these teachers said that they were
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distressed at the situation in the language institutes, that is, their job, and life
in their country. They believed that stress and lack of job security would affect
their teaching practice. Additionally, the data analysis showed that most of
the teachers with a lower level of SI (57%) were more stressed about their
teaching, and classroom management. They expressed the feeling of
frustration. They were also anxious about their personal relationships at work.
One of them said:
I am really depressed. I am...not able to teach well in the classroom in
a way, I mean… I have to deal with a lot of things, so that is highly
stressful for me, and I do try to talk back to the administration … Kind
of say, “You get nowhere …”, so teaching is hard for me. (Low SI
teacher)
Courage. The EFL teachers with a higher level of SI were found to be more
courageous in pursuing their goals. They viewed that successful teachers
should be courageous enough to put himself or herself into new avenues of
knowledge and use new methods of teaching despite the fact that he or she
might face challenge. One of the teachers (a high SI teacher) considered
courage as a major factor exerting influence on teachers’ long-term success.
He emphasized that “being brave in using new methods or foreign language
teaching will lead to more promotion … in the long run”. Another teacher
characterized himself as an agent of change. He said that it was very easy to
complain about the state of the world, but the challenge was to do something
about it. As he put it:
It is time to step out of our comfort zone …, do something in faith and
act courageously. We should remove fear and pursue our goals: to make
our students productive members of our society …. We should never
cease to teach inside and outside the class. Our students conditioned to
fear failure, as if lack of failure guarantees success. We should help
them embrace their mistakes … and change their minds about failure.
(High SI teacher)
A PhD candidate (a teacher with a high level of SI) said that he had
questioned his own beliefs about the role of a teacher in the classroom. He
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mentioned, “Thinking about how my spiritual evolution has impacted my
teaching English… it sounds as if developing more fearlessness has been a
part of the influence”. He added that “fearlessness is a characteristics of a
good teacher and courage has made him do things like motivating students to
be critical thinkers about global and social issues”.
In contrast, the teachers with lower levels of SI were found to be less
risk- taking individuals. The majority of them (62%) believed that teachers
should teach conventional and acceptable teaching methods in language
schools so carefully. They wanted to take less risk in their instructional
approaches and avoid trying anything new. A teacher with lower level of SI
said, “I don’t like taking risks and trying new strategies. If they fail, the
teacher fails, too.”
Consciousness. The teachers with a higher level of SI were more conscious of
their weaknesses and capabilities in teaching. Most of them characterize a
good teacher as being consciousness of weaknesses and unrecognized
strengths. A teacher with a higher level of SI said, “Until we get that kind of
a consciousness, we cannot improve our pedagogical practice”. They believed
that good teachers should recognize their weaknesses in the class and think of
some ways try to improve them. One of the teachers with a higher level of SI,
for example, pointed out that he knew he had not been good at using new
technologies, but in order to be a successful teacher, he started to keep up with
ever changing technology (learn how to prepare Microsoft PowerPoint slides,
use pronunciation software, and so on).
Meaningfulness. The teachers with higher levels of SI were also found to have
a purpose for their teaching. They were more goal-oriented and concerned
about the “why” of teaching. Compared with the teachers with a lower level
of SI, more of the teachers with a higher level of SI talked about a sense of
higher purpose as a characteristic of successful teachers. One of the teachers
with a higher level of SI said, “There are many teachers around …they are
good …, but not happy, so I mean, they don’t have a meaningful goal”. She
believed that a sense of deep joy appeared to be lacking in such a context as
many of her teacher colleagues did not have a meaningful experience. Also, a
teacher with a high level of SI stated that “she would like communicative tasks
that aim to put her learners in a position where they have to use their linguistic
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and communicative resources to obtain purposeful information … and use it
in real life”. Another participant commented:
I think it is crucial for a teacher to have minor and major goals during
classroom hours. When you have goals, you organize your energy and
classroom activities with references to those goals. This way you don’t
waste your time doing something which is not in line with your goals
and doesn’t benefit anybody. (High SI teacher)
He, like many of those teachers who had a higher level of SI, believed
that EFL teachers should find some ways to prompt their students to think
about things from a deep perspective and make teaching make sense to
students.
Responsibility. The teachers with a higher level of SI were more aware of their
duties as teachers. The majority of these teachers (74%) characterized
themselves as being responsible and committed. Some of them emphasized
the importance of being on time and punctual as a key factor in teaching
practice. A teacher with a high level of SI said that he had never been late to
a class. He stated that, following Islamic teachings, they, as teachers, were
responsible. He believed that his journey into religious practice and spiritual
path had influenced his effort to teach responsibility to his students, too. Also,
some these teachers with higher levels of SI talked about the importance of
making use of time effectively in the classroom. It was important for them to
be painstaking and careful. According to them, a teacher needs to commit
himself/herself to the teaching profession. As one of these teachers put it,
“being responsible is part of the teacher’s character”. Another one asserted
that “being responsible for what you are doing is the most important factor”
and considered it as one factor influencing other positive characteristics of
teachers:
Responsibility directs other positive features. If a teacher feels in
charge of learning and teaching, he will use new sources …, applies
new methods … and does his best …. For teachers, foreign language
education can be as a means of fostering a sense of responsibility in
themselves and in our learners. (High SI teacher)
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Creativity. Creativity was another factor to characterize most of the teachers
with a higher level of SI. They asserted that, when possible, they would
encourage creativity in how to learn new materials in the classroom and
practice newly taught language items. These teachers would like to have
different ways of instructional strategies in the classroom to provide useful
information in an interesting way. One of them stated that “students would
deserve to have creative teachers with diverse, extended experiences”.
Another teacher said that “he was thinking of new ways to change the
classroom context to a new and interesting one”. She believed that “if the
teacher is innovative, she will use new techniques to motivate learners.”
In contrast, several teachers with a lower level of SI asserted that they
would just follow the teacher’s book, and workbook. They believed that good
EFL teachers should use teaching resources and tools available to them. One
of them stated that he “had problems with alternative ways of doing things”.
In sum, the teachers with higher levels of SI appreciated creativity more in
that it might help them solve problems in the classroom.
5.2.2 Classroom observation and syllabus analysis
The analysis of classroom observation revealed that the teachers with a higher
level of SI attempted to have good relationship with their own students. The
majority of them (80%) interacted respectfully with their students. They
showed more capacity to make close relationship with their students in the
context of classroom. This was sometimes done by inviting classroom
discussion and group work. Moreover, compared with the teachers with a
lower level of SI, the teachers with a higher level of SI provided more praise
to their students, complain less, and accepted errors in the classroom. They
also seemed to be confident and calm. However, two teachers with a lower
degree of SI got angry when two students showed up late (one rained her voice
and the other one cupped his fist by the other one). About 90% of the teachers
with a higher level of SI started the class at the scheduled time whereas this
number decreased to 80% for the teachers with a lower degree of SI.
The teachers with a lower degree of SI, by comparison, demonstrated
less awareness of their students’ needs and interests and they mainly assumed
the role of the “knower”. However, more of the teachers with a higher level
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of SI encouraged questioning, collaboration and peer assessment, but did not
the expense of sacrificing discipline (e.g., they asked their students to raise
their hand to speak or to get their attention). In addition, compared with the
30% teachers with less degree of SI, more of the teachers (40%) with a higher
level of SI provided positive feedback to their students and attempted to
monitor students’ understanding of content.
Furthermore, to triangulate the common themes emerging from the data,
when feasible, the analysis of the teachers’ syllabuses was used. In the
syllabuses provided by the teachers with a higher degree of SI, it was possible
to identify what their students should be able to do (using skills and applying
knowledge) in the classroom and course, in general. Also, students’
assignments were stated more clearly. In other words, compared to the
teachers with a lower degree of SI, they had more identified teaching/learning
goals for their classroom practice. Short-term objectives were more related to
long-terms goals aligned with the course/program set by their schools. Some
syllabuses of the teachers with a higher degree of SI presupposed personal
growth and empowerment of their students through giving them more
opportunities to take ownership and self-assessing. In their syllabuses,
emphasis was placed on reading and writing activities that helped students
deal with personal needs outside the classroom. However, in few syllabuses
of the teachers with a lower degree of SI, the emphasis was put on such
activates. Also, there were few indications of shared control of responsibility
for the course. Besides, there was no indication of self-assessment and
students were considered as less active partners in evaluation and decisionmaking. In comparison, in the syllabuses of the teachers with a higher level
of SI, less authoritarian tone was adopted.
5. Discussion
Teachers’ success was found to be connected to their SI. Teachers’ SI was
positively correlated with their pedagogical success. This was also evident
with regard to the subscales of SI predicting teachers' pedagogical success; it
was found that three dimensions of SI, namely, transcendent self-realization,
spiritual experiences, and patience contributed significantly to the index of
teachers’ pedagogical success; further data analysis from the qualitative part
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revealed which underlying SI characteristics might influence teachers’
pedagogical practice.
Transcendent self-realization, as one of the subscales of SI, has been
defined as recognizing characteristics of the self and being aware of a higherself (Nasseri, 2008). This main component addresses different themes/aspects
such as responsibility, purposefulness, confidence, and consciousness. The
follow-up qualitative data analysis, particularly from the interview and
classroom observation, indicated that spiritually-intelligent EFL teachers,
who generally received higher scores on the measure of pedagogical teacher
success, were more responsible, conscious, confident, and creative in their
teaching practice. Their career i.e., teaching English, was more meaningful to
them. Salicru (2010) has reported that individuals with higher levels of SI are
more to create meaningful work and context for themselves and their
colleagues. Likewise, Amram (2007) has argued that the individuals with high
levels of SI can experience significance in their activities through a sense of
being purposeful and a call for service even in the face of problems. This sense
of purposefulness might have helped the participant teachers in the current
study to organize their activities, to set minor and major objectives for their
teaching activities which, in turn, helped them achieve what was set as
instructional goals. Also, Wiglesworth (2004) state that SI is related to a series
of key issues (such as awareness of life purpose and living your purpose)
which can make one attain success.
Being aware of goals, aims, and practices was another SI feature
characterizing the teachers with higher levels of SI perceived to be more
successful. This consciousness could help the L2 teacher participants in
various ways: it may have given them the mindfulness they needed to have
awareness of teaching goals, students’ needs and feelings. It might also have
provided the resources needed for using different modes of awareness,
making them detect sources of emotional reactions in their students.
Consciousness might be at work while taking different responsibilities in the
classroom. As it has been certified by Harung, Heaton, and Alexander (1995)
and Salicru (2010), those teachers with higher levels of consciousness were
more cognizant of their responsibilities.
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The L2 teachers who received higher scores in SI, including spiritual
experiences subscale had positive insight towards work i.e., teaching practice.
Regarding their work as an expression of love and spending more energy
might have made them enhance their effective connections to their students
and have a friendly relationship with them. Moreover, they tried more to make
the most of each moment in the class and do their responsibilities as L2
teachers in a better way. It might be their spiritual experience aspect which
gave them insights and direction in better relating to their students,
establishing rapports and dealing with teaching problems.
A group of related variables such as anxiety, stress, and courage were
also found to characterize the teachers with higher levels of SI. In a sense,
these variables are related to the subscale of patience. According to Nasseri
(2008), patience dimension includes a group of skills such as managing
emotions and controlling anxiety and stress. Individuals who receive a high
score in this subscale do not lose their temper facing stressful situations and
they are not driven by fears to try new things; they were courageous to utilize
new methodologies; this may have helped them to transfer the information
more effectively. Mishra1 and Vashist (2014) also state that spirituallyintelligent adolescents are able to deal positively with aspects of stress which
have a significant influence on the quality of life, work and success in 21st
century.
Teachers’ sense of responsibility was also found to be a key
characteristic of the more spiritually intelligent teachers. This quality,
springing from the spiritual beliefs of some of the teachers, could have an
impact on their success. This sense of responsibility might affect their attitude
toward what they were doing and influence how much they felt satisfied with
their job. Language teaching can be a moral undertaking; several scholars
(e.g., Snow, 2001) assert that the primary motivation of an English teacher
must be an ethic of service to others. Therefore, if the L2 teacher is responsible
for learning and teaching, and for students’ promotion, he or she will work
with more energy and devotes more time to fulfil related responsibilities.
Expounding upon ethics of critical pedagogy, Brown and Lee (2015), have
also considered responsibility as an important component of classroom
pedagogy.
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The L2 teachers with a higher level of SI were perceived to be more
empathetic to their students’ needs and interests and had a quest for
interpersonal connection. The teacher-students’ connections between their
lives and those of their students and between the classroom and the world
beyond seem to be important in the classroom since they can bring up issue
to make their classes relevant and make them assume a role of counselor.
Also, the L2 teachers with a higher level of SI were perceived to be more
creative individuals who saw problems in new ways and tended to escape the
bounds of conventional thinking. As the data suggested, the teachers who
were creative tried to invent new ways to teach, discover new techniques to
practice the language, and find out new strategies to motivate their students.
As Palmberg (2008) states, creative teachers have the ability to look at a given
language activity and know how it can be used in their classroom. It may be
that when L2 teachers face situations in which they need new methods, they
may tap their SI to develop ideas to relate to others and solve problems in the
classroom. Those with a high degree of SI “have the capacity to question and
think creatively, change the rules, work effectively in changing situations by
playing with the boundaries, break through obstacles and being innovative”
(Mishra1 & Vashist, 2014, p. 12). This result finds support from the claim
made by Bowell (2004), who considered creativity as a feature of spirituallyintelligent individuals. He reported that success and creativity would be two
closely related variables.
6. Conclusion and Implications
This study used a mixed methods design to examine the associations between
L2 teachers’ SI and their pedagogical success and explore the evidence for
possible contribution of SI to the L2 teacher’s pedagogical success. The
findings of quantitative and qualitative data analyses indicated that L2
teachers’ level of SI positively correlated with the features of pedagogical
success, and contributed to their pedagogical success. The above findings
justify the conclusion that high level of teachers’ SI can affect their
pedagogical success by making them more responsible, creative, courageous,
relaxed, and patient. Due to their high level of interpersonal sensitivity, these
teachers are more likely to recognize various affective tones in their learners
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and devise their teaching practices in accordance with learners’ emotional
states. Moreover, higher levels of SI possibly make L2 teachers be less
anxious about using new methods, apply new techniques, and implement new
teaching strategies.
Furthermore, data analysis revealed that transcendent self-realization,
which included responsibility, purposefulness, self-awareness and
consciousness, would contribute mostly to the teachers’ L2 pedagogical
success. Thus, the ability to move beyond self-centered consciousness, and to
see things with a considerable measure of freedom and purpose in the
classroom can exert an impact on EFL teachers' success. The findings of the
present study suggest that L2 program designers be more mindful of
spirituality-intelligence connection. What we need more, is, perhaps, to create
a climate in which both teachers and students come to share their ways of
knowing and experiences in a peaceful and supportive classroom
environment. The above results imply the importance of SI in cultivating a
nurturing attitude undergirding the implementation of language teaching
practice and the fostering of supportive learning context. Success probably
occurs when an L2 teacher is responsible, conscious, patient, confident,
courageous, and has a quest for interpersonal connection to his or her students.
According to the above findings, these qualities are most likely found in the
teachers with a higher degree of SI than the ones with a lower level of SI.
Thus, L2 educators interested in pedagogical success should not overlook
their spiritual development. Also, the results of the current study encourage
L2 teachers to deeply examine their deepest beliefs. Their most dearly-held
beliefs and values can affect their teaching practice and, in turn, their students’
performance in the classroom.
Limitations can be ascribed to the instruments used for deriving
pedagogical teacher success and SI scores. The results were gained from the
students self-reporting their understanding of teach success or teachers selfreporting their understanding of SI. These scores may or may not have
adequately reflected the true level of teacher success and SI. Also, using a
single measure for teacher success might have limited a true gauge of the
teacher success. Another limitation that was the context in which the research
was conducted. EFL teachers in language institutes, in general, have less
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freedom to adopt their own materials and bring to the syllabuses their own
pedagogical views. A large amount of in-person contact between researchers
and teachers is perhaps required in future studies of teachers’ views about
spirituality and pedagogical success.
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)Appendix A: Spiritual Intelligence Questionnaire (SIQ
ﺗﻘﺮﻳﺒﺎ
ﻫﻤﻴﺸﻪ
 .1از ﻧﻘﺎط ﻗﻮت ﺧﻮدم آﮔﺎه ﻫﺴﺘﻢ و ﺑﺨﻮﺑﻲ از آﻧﻬﺎ اﺳﺘﻔﺎده ﻣﻲ ﻛﻨﻢ.
 . .2داﻧﺴــﺘﻪ ﻫﺎ و اﻃﻼﻋﺎﺗﻢ را ﺑﺪون ﭼﺸــﻢ داﺷــﺖ در اﺧﺘﻴﺎر دﻳﮕﺮان ﻗﺮار
ﻣﻲ دﻫﻢ.
 . .3ﺧﻮدم را ﺑﻪ ﻋﻨﻮان ﻳﻚ اﻧﺴﺎن ،ﻣﻮﺟﻮدي ارزﺷﻤﻨﺪ ﻣﻲ داﻧﻢ.
 . .4ﻣﺴﺌﻮﻟﻴﺖ ﺗﻤﺎم اﻋﻤﺎﻟﻢ را ﻗﺒﻮل ﻣﻲ ﻛﻨﻢ.
 . .5ﺗﺠﺮﺑﻪ اي در زﻧﺪﮔﻲ داﺷﺘﻪ ام ﻛﻪ ﻣﺮا دﭼﺎر ﺑﻬﺖ و ﺣﻴﺮت ﻛﺮده
اﺳﺖ.
 .6در زﻧﺪﮔﻲ اﺣﺴﺎس رﺿﺎﻳﺖ و ﺷﻜﻮﻓﺎﻳﻲ ﻣﻲ ﻛﻨﻢ.
 . .7واﻗﻌﺎً ﻧﻤﻲ داﻧﻢ در زﻧﺪﮔﻲ ﭼﻪ ﻣﻲ ﺧﻮاﻫﻢ.
 . .8ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ ﻫﻤﻪ اﻧﺴﺎن ﻫﺎ در روز ﺟﺰا از ﻧﺘﺎﻳﺞ اﻋﻤﺎﻟﺸﺎن آﮔﺎه
ﺧﻮاﻫﻨﺪ ﺷﺪ.
 . .9ﻣﻦ ﺗﻤﺎم ﻣﻮﺟﻮدات زﻧﺪه را دوﺳﺖ دارم و آﺳﻴﺒﻲ ﺑﻪ آﻧﻬﺎ ﻧﻤﻲ رﺳﺎﻧﻢ.
 . .10اﻃﺮاﻓﻴﺎﻧﻢ اﻋﺘﻘﺎد دارﻧﺪ ﻛﻪ ﻣﻦ زﻳﺎد ﮔﻠﻪ و ﺷﻜﺎﻳﺖ ﻣﻲ ﻛﻨﻢ.
 . .11ﻛﺎرﻫﺎﻳﻢ را ﺑﺎ دﻗّﺖ و ﺑﺎ ﺣﻮﺻﻠﻪ اﻧﺠﺎم ﻣﻲ دﻫﻢ.
 . .12ﻣﻬﻢ اﻳﻦ اﺳﺖ ﻛﻪ ﺧﻮدم ﺑﺎﺷﻢ ،اﮔﺮ دﻳﮕﺮان ﻣﺮا آن ﻃﻮر ﻛﻪ ﻫﺴﺘﻢ
دوﺳﺖ ﻧﺪارﻧﺪ ﻣﺸﻜﻞ ﺧﻮدﺷﺎن اﺳﺖ.
 .13ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﺧﺪاوﻧﺪ زاﻳﻴﺪه ي اﻓﻜﺎر اﻧﺴﺎن ﻫﺎ ﻧﻴﺴﺖ.
 . .14ﺑﻴﺸﺘﺮ زﻧﺪﮔﻲ ام ﺻﺮف اﻧﺠﺎم ﻛﺎرﻫﺎﻳﻲ ﻣﻲ ﺷﻮد ﻛﻪ ارزﺷﻤﻨﺪ ﻫﺴﺘﻨﺪ.
 . .15ﺗﺠﺮﺑﻪ ي آراﻣﺶ دروﻧﻲ ﻋﻤﻴﻘﻲ دارم.
 . .16زﻣﺎﻧﻲ اﺣﺴـﺎس ﺗﺤﻘّﻖ و ﺷـﻜﻮﻓﺎﻳﻲ ﻣﻲ ﻛﻨﻢ ﻛﻪ در ارﺗﺒﺎط ﻧﺰدﻳﻚ ﺑﺎ
ﺧﺪاوﻧﺪ ﺑﺎﺷﻢ.
 . .17از ﻧﻘﺎط ﺿﻌﻒ ﺧﻮدم آﮔﺎه ﻫﺴﺘﻢ و آﻧﻬﺎ را ﻣﻲ ﭘﺬﻳﺮم.
 . .18ﭘﺬﻳﺮش ﻧﻈﺮ ﻣﻦ از ﻃﺮف دﻳﮕﺮان ﺑﺮاي ﻣﻦ ﻣﻬﻢ اﺳﺖ.
 . .19زﻣﺎﻧﻲ را ﺑﺮاي اﻧﺪﻳﺸﻪ و ﺗﺎٴﻣﻞ در ﺧﻮدم در ﻧﻈﺮ ﻣﻲ ﮔﻴﺮم.
 . .20ﺑﻴﻨﺶ ﻫﺎي ﺑﺪﺳﺖ آﻣﺪه از ﺗﺎٴﻣﻞ در ﺧﻮدم را در ﻣﻮﻗﻌﻴﺖ ﻫﺎي
دﺷﻮار و ﭘﻴﭽﻴﺪه زﻧﺪﮔﻲ ﺑﻜﺎر ﻣﻲ ﺑﺮم.

اﻏﻠﺐ

ﺑﻨﺪرت

ﻫﺮﮔﺰ
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 . .21اﺣﺴﺎس ﻣﻲ ﻛﻨﻢ ﻛﻪ اﻧﺴﺎن ﻫﺎ و دﻳﮕﺮ ﻣﻮﺟﻮدات اﻳﻦ ﺟﻬﺎن
ﻧﺸﺎﻧﻪﻫﺎﻳﻲ از وﺟﻮد ﻳﻚ ﻗﺪرت ﺑﺮﺗﺮ و ﻣﺘﻌﺎﻟﻲ ﻫﺴﺘﻨﺪ.
 . .22ارﺗﺒﺎﻃﻢ ﺑﺎ ﺧﺪاوﻧﺪ ﻣﻮﺟﺐ ﻣﻲ ﺷﻮد ﻛﻪ اﺣﺴﺎس آراﻣﺶ ﻛﻨﻢ.
 . .23ﺗﺎ ﺑﻪ ﺣﺎل ﺗﺠﺮﺑﻪ اي دا ﺷﺘﻪ ام ﻛﻪ ﻣﺮا ﻋﻤﻴﻘﺎً ﺷﺎد ﻛﻨﺪ و ﺣﺪاﻗﻞ ﺑﺮاي
ﻣﺪﺗﻲ ﻛﻮﺗﺎه ﺑﺎﻋﺚ ﺷــﻮد اﺣﺴــﺎس ﻛﻨﻢ ﻫﻤﻪ ﭼﻴﺰ دارم و ﭼﻴﺰ دﻳﮕﺮي
ﻧﻤﻲ ﺧﻮاﻫﻢ.
 . .24اﺣﺴﺎس ﻣﻲ ﻛﻨﻢ زﻧﺪﮔﻲ ﺗﺠﺮﺑﻪ ي ﻣﺜﺒﺘﻲ اﺳﺖ.
 . .25اﺣﺴﺎس ﺗﻨﻬﺎﻳﻲ ﻣﻲ ﻛﻨﻢ.
 . .26ﻧﺴﺒﺖ ﺑﻪ آﻳﻨﺪه ﺧﻮﺷﺒﻴﻦ ﻣﻲ ﺑﺎﺷﻢ.
 . .27ﻓﻜﺮ ﻣﻲﻛﻨﻢ ﻛﻪ اﻧﺴﺎﻧﻬﺎ و دﻳﮕﺮ ﻣﻮﺟﻮدات ﺑﺮ ﺣﺴﺐ ﺗﺼﺎدف ﺑﻮﺟﻮد
ﻧﻴﺎﻣﺪهاﻧﺪ.
 . .28ﻣﻲ داﻧﻢ ﻛﻪ ﻛﻴﺴﺘﻢ ،از ﻛﺠﺎ آﻣﺪه ام و ﺑﻪ ﻛﺠﺎ ﻣﻲ روم.
 . .29در ﻣﻮﻗﻌﻴﺖ ﻫﺎ و ﻟﺤﻈﺎت ﺳﺨﺖ زﻧﺪﮔﻲ ﻛﻨﺘﺮل ﻛﺎرﻫﺎ از دﺳﺘﻢ ﺧﺎرج
ﻣﻲ ﺷﻮد.
 . .30ﺑﻪ ﭘﺪر و ﻣﺎدرم اﺣﺘﺮام ﻣﻲ ﮔﺬارم.
 . .31در ﻣﻮرد اﻓﺮاد زود ﻗﻀﺎوت ﻣﻲ ﻛﻨﻢ.
 . .32در ﻛﻤﻚ ﺑﻪ ﻣﺮدم ﻧﻴﺎزﻣﻨﺪ ،ﻛﻮﺷﺎ ﻫﺴﺘﻢ.
 . .33اﺣﺴﺎس ﭘﻮﭼﻲ و ﺑﻲ ارزﺷﻲ در زﻧﺪﮔﻲ ﻧﻤﻲ ﻛﻨﻢ.
 . .34زﻧﺪﮔﻲ ام ﭘﺮ از ﺗﻌﺎرﺿﺎت و ﻧﺎﺧﺸﻨﻮدي ﻫﺎ اﺳﺖ.
 . .35اﺣﺴﺎس ﻳﮕﺎﻧﮕﻲ و اﺗﺤﺎد ﺑﺎ ﻃﺒﻴﻌﺖ ﻣﻲ ﻛﻨﻢ.
 . .36ﻟﺤﻈﺎﺗﻲ در زﻧﺪﮔﻲ داﺷﺘﻢ ﻛﻪ در آﻧﻬﺎ ﺷﻌﻒ ﻋﻤﻴﻖ ﻏﻴﺮ ﻗﺎﺑﻞ ﺗﻮﺻﻴﻔﻲ
ﺑﻪ ﻣﻦ دﺳﺖ داده اﺳﺖ.
 . .37ﻣﻦ درﺑﺎره دﻻﻳﻞ ﻫﺴـــﺘﻲ ﻳﻚ وﺟﻮد ﺑﺮﺗﺮ و ﻣﺘﻌﺎﻟﻲ ،ﺑﺤﺚ و ﮔﻔﺘﮕﻮ
ﻣﻲﻛﻨﻢ.
 . .38در ﺻﻮرت ﻟﺰوم ﻗﺴﻤﺘﻲ از وﻗﺘﻢ را ﺻﺮف ﻛﻤﻚ ﺑﻪ دﻳﮕﺮان ﻣﻲ ﻛﻨﻢ.
 . .39ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻫﻴﭻ ﻛﺲ ﺑﻪ ﺗﻨﻬﺎﻳﻲ و ﺑﺪون ﺗﻌﺎﻣﻞ ﺑﺎ دﻳﮕﺮان ﻧﻤﻲﺗﻮاﻧﺪ
ﺑﻪ ﺧﻮدﺷﻨﺎﺳﻲ ﺑﺮﺳﺪ.
 . .40ﺑﺎور ﻣﻦ ﺑﻪ وﺟﻮد ﺧﺪاوﻧﺪ ،ﺑﻪ زﻧﺪﮔﻲ ام ﻣﻌﻨﺎ و ﻫﺪف داده اﺳﺖ.
 . .41ﺑﺮاي رﺳﻴﺪن ﺑﻪ اﻫﺪاف و آرزوﻫﺎي زﻧﺪﮔﻲ ام ﻋﺠﻠﻪ دارم.
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 . .42ﺑﻪ ﻳﻚ ﺑﺮداﺷﺖ ﺷﺨﺼﻲ از ﻫﺴﺘﻲ رﺳﻴﺪه ام ﻛﻪ ﺑﻪ ﻣﻦ ﻛﻤﻚ ﻣﻲﻛﻨﺪ
زﻧﺪﮔﻲ را ﻛﺎﻣﻼً ارزﺷﻤﻨﺪ ﺑﺪاﻧﻢ.
 . .43ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ ﻫﺮ ﻛﺲ ﺧﻮﺑﻲ ﻛﻨﺪ ،ﺧﻮﺑﻲ ﻣﻲ ﺑﻴﻨﺪ و ﻫﺮ ﻛﺲ ﺑﺪي
ﻛﻨﺪ ،ﺑﺪي ﻣﻲ ﺑﻴﻨﺪ.
 . .44در ﭘﻴﺸﺎﻣﺪﻫﺎي ﻧﺎﮔﻮار زﻧﺪﮔﻲ زود ﻋﺼﺒﺎﻧﻲ و ﭘﺮﺧﺎﺷﮕﺮ ﻣﻲ ﺷﻮم.
 . .45اﻓﺮادي ﻛﻪ ﻣﺮا آزار داده اﻧﺪ ﻣﻲ ﺑﺨﺸﻢ.
 . .46زﻣﺎﻧﻲ ﻛﻪ اﺣﺴﺎس ﻧﻴﺎز ﺑﻪ ﭼﻴﺰي ﻣﻲ ﻛﻨﻢ ،ﺗﻮاﻧﺎﻳﻲ ﻣﻬﺎر آن ﻧﻴﺎز ﺑﺮاي
ﻣﻦ ﺳﺨﺖ اﺳﺖ.
 . .47زﻧﺪﮔﻲ ام ﺗﻮٲم ﺑﺎ اﺣﺴﺎس ﮔﻨﺎه اﺳﺖ.
 . .48ﺗﺎ ﺑﻪ ﺣﺎل ﺗﺠﺮﺑﻪ اي داﺷﺘﻪ ام ﻛﻪ ﻣﺮا ﻋﻤﻴﻘﺎً ﺷﺎد ﻛﻨﺪ و ﺣﺪاﻗﻞ ﺑﺮاي
ﻣﺪﺗﻲ ﻛﻮﺗﺎه ﺑﺎﻋﺚ ﺷﻮد ﺟﻬﺎن را ﻣﻜﺎﻧﻲ ﻣﻘﺪس ﺑﺒﻴﻨﻢ.
 . .49ﺷﻨﺎﺧﺘﻲ ﻛﻪ ﻧ ﺴﺒﺖ ﺑﻪ ﺧﻮدم دارم ،ﻣﻮﺟﺐ ﺷﺪه ﺗﺎ ﺑﺎ اﻓﺮاد دﻳﮕﺮ ﺑﻬﺘﺮ
ارﺗﺒﺎط ﺑﺮﻗﺮار ﻛﻨﻢ.
 . .50ﻣﻦ از ﺗﻔﺎوت ﻫﺎﻳﻢ ﻧﺴﺒﺖ ﺑﻪ دﻳﮕﺮان آﮔﺎه ﻫﺴﺘﻢ.
 . .51در ﺑﺮاﺑﺮ رﻓﺘﺎر ﺑﺪ دﻳﮕﺮان زود ﻧﺎراﺣﺖ و ﻋﺼﺒﺎﻧﻲ ﻣﻲ ﺷﻮم.
 .52زﻣﺎﻧﻲ ﻛﻪ ﺑﺎ ﻣﺸﻜﻠﻲ ﻣﻮاﺟﻪ ﻣﻲ ﺷﻮم ﺑﻪ ﺧﺪاوﻧﺪ ﺗﻮﻛﻞ ﻣﻲ ﻛﻨﻢ.
 . .53ﺑﺎرﻫﺎ ﺗﺠﺮﺑﻪ ﻛﺮده ام ﻛﻪ ﻧﻴﺮوﻳﻲ ﻋﻈﻴﻢ ﺗﺮ از ﺧﻮدم ﻣﺮا ﺑﻪ ﺳﻮي ﺧﻮد
ﻣﻲ ﻛﺸﺎﻧﺪ.
 . .54اﺣﺴﺎس ﻏﻢ ﻣﻲ ﻛﻨﻢ.
 . .55ﺑﺮاي رﺳﻴﺪن ﺑﻪ ﺟﻮاب ﺳﺌﻮال ﻫﺎﻳﻢ ﻋﺠﻠﻪ دارم.
 . .56ﺗﻼش ﻣﻲ ﻛﻨﻢ ﻛﻪ ﺳﺨﻦ راﺳﺖ ﺑﮕﻮﻳﻢ ﺣﺘﻲ اﮔﺮ ﺑﻪ ﺿﺮر ﺧﻮدم و ﻳﺎ
ﻧﺰدﻳﻜﺎﻧﻢ ﺗﻤﺎم ﺷﻮد.
 . .57ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ اﻧﺴﺎﻧﻬﺎ ﺑﺎ ﺑﺨﺸﻴﺪن ﻏﻨﻲ ﻣﻲ ﺷﻮﻧﺪ ﻧﻪ ﻓﻘﻴﺮ.
 . .58ﺷﻜﺮﮔﺬار ﻧﻌﻤﺖ ﻫﺎي ﻓﺮاوان ﺧﺪاوﻧﺪ ﻫﺴﺘﻢ.
 . .59ﻣﻦ ﺑﻪ ﻣﻌﻨﺎي ﻧﻬﺎﻳﻲ زﻧﺪﮔﻲ ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ.
 . .60زﻧﺪﮔﻲ ام ﺗﻮٲم ﺑﺎ ﺗﺮس و اﺿﻄﺮاب اﺳﺖ.
 . .61ﺗﺎ ﺑﻪ ﺣﺎل ﺗﺠﺮﺑﻪ اي داﺷﺘﻪ ام ﻛﻪ ﻣﺮا ﻋﻤﻴﻘﺎً ﺷﺎد ﻛﻨﺪ و ﺣﺪاﻗﻞ ﺑﺮاي
ﻣﺪﺗﻲ ﻛﻮﺗﺎه ﺑﺎﻋﺚ ﺷﻮد ﻫﻤﻪ را دوﺳﺖ داﺷﺘﻪ ﺑﺎﺷﻢ و ﻫﻤﺎن ﻃﻮر ﻛﻪ
ﻫﺴﺘﻨﺪ ﺑﭙﺬﻳﺮم.
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 . .62ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ روﻳﺪادﻫﺎي زﻧﺪﮔﻲ ﺑﻪ ﻋﻨﻮان ﻗﺴﻤﺘﻲ از ﻳﻚ ﺑﺮﻧﺎﻣﻪ
اﻟﻬﻲ ﻣﻲ ﺑﺎﺷﻨﺪ.
 . .63ﺷــﻨﺎﺧﺘﻲ ﻛﻪ ﻧﺴــﺒﺖ ﺑﻪ ﺧﻮدم دارم ،ﻣﻮﺟﺐ ﺷــﺪه ﺗﺎ دﻳﮕﺮان را ﺑﻬﺘﺮ
درك ﻛﻨﻢ.
 . .64ﺑﺨﺸﻲ از ﭘﻮل و ﻣﻨﺎﺑﻊ ﻣﺎدي ام را ﺻﺮف ﻛﻤﻚ ﺑﻪ دﻳﮕﺮان ﻣﻲ ﻛﻨﻢ.
 . .65اﺣﺴﺎس ﻣﻲ ﻛﻨﻢ ﻛﻪ ﻫﺮ ﻛﺠﺎ ﻛﻪ ﻫﺴﺘﻢ ﺧﺪاوﻧﺪ ﺑﺎ ﻣﻦ اﺳﺖ.
 . .66ﺗﺠﺮﺑﻪ اي داﺷﺘﻪ ام ﻛﻪ ﻓﻜﺮ ﻛﺮده ام ﻫﻤﻪ اﺷﻴﺎء از آﮔﺎﻫﻲ و ﺷﻌﻮر
ﺑﺮﺧﻮردارﻧﺪ.
 . .67ﺑﺎ اﻓﺮادي ﻛﻪ ﺑﻪ ﻣﻦ ﺑﺪي ﻛﺮده اﻧﺪ ﺧﻮﺑﻲ ﻣﻲ ﻛﻨﻢ.
 . .68اﺣﺴﺎس ﻧﺎاﻣﻨﻲ ﻣﻲ ﻛﻨﻢ.
 . .69ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ اﻧﺴﺎن ﻣﺤﻜﻮم ﺑﻪ ﻓﻨﺎ ﻧﻴﺴﺖ.
 . .70ﻧﺴﺒﺖ ﺑﻪ ﻗﻮل و ﻗﺮارﻫﺎﻳﻢ ﭘﺎﻳﺒﻨﺪ ﻫﺴﺘﻢ.
 . .71ﺑﻪ ﻣﺠﺮّد اﻳﻨﻜﻪ در اﻧﺠﺎم ﻛﺎري اﺣﺴﺎس ﻧﺎﺗﻮاﻧﻲ و ﻧﺎﻛﺎﻣﻲ ﻛﻨﻢ ،آن ﻛﺎر
را رﻫﺎ ﻣﻲﻛﻨﻢ.
 . .72زﻧﺪﮔﻲ ام را ﺑﺮ اﺳﺎس اﻧﺠﺎم دﺳﺘﻮرات ﺧﺪاوﻧﺪ ﺗﻨﻈﻴﻢ ﻣﻲ ﻛﻨﻢ.
 . .73ﺑﻪ راﺣﺘﻲ از اﺷﺘﺒﺎﻫﺎت دﻳﮕﺮان ﻣﻲ ﮔﺬرم.
 . .74ﻣﻦ در ﺟﺴﺘﺠﻮي ﻣﻌﻨﺎ در زﻧﺪﮔﻲ ﻫﺴﺘﻢ.
 . .75ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ اﻧﺴﺎن ﻫﺮ ﻛﺎري ﺑﺨﻮاﻫﺪ ،ﻫﺮ ﭼﻨﺪ ﻣﺤﺎل ﺑﻪ ﻧﻈﺮ
ﺑﺮﺳﺪ ،ﻣﻲ ﺗﻮاﻧﺪ اﻧﺠﺎم دﻫﺪ.
 . .76ﻣﻲ ﺑﺨﺸﻢ ،ﺑﺪون اﻳﻨﻜﻪ اﻧﺘﻈﺎر ﭼﻴﺰي در ﻋﻮض آن داﺷﺘﻪ ﺑﺎﺷﻢ.
 . .77از ﺣﻀﻮر اراده و ﺧﻮاﺳﺖ ﺧﺪاوﻧﺪ در زﻧﺪﮔﻲ روزﻣﺮه ام آﮔﺎﻫﻢ.
 . .78ﻣﻦ در ﻣﻮﻗﻌ ﻴﺖ ﻫﺎ و ز ﻣﺎن ﻫﺎي ﻣﺘ ﻔﺎوت ﺑﻪ اﻓ ﻜﺎر ،ﮔﻔ ﺘﺎر و رﻓ ﺘﺎرم
ﺗﻮﺟﻪ دارم.
 . .79اﻃﺮاﻓ ﻴﺎﻧﻢ ﺑﺮ اﻳﻦ ﺑﺎور ﻧﺪ ﻛﻪ ﻣﻦ ﺑﺮاي دﻳﮕﺮان ﺑﺎ ﻣ ﻨّﺖ ﻛﺎري اﻧ ﺠﺎم
ﻧﻤﻲدﻫﻢ.
 . .80ﺣﺘﻲ زﻣﺎﻧﻲ ﻛﻪ ﻳﻚ ﻣﻮﻗﻌﻴﺖ ﻧﺎاﻣﻴﺪ ﻛﻨﻨﺪه ﺑﻨﻈﺮ ﻣﻲ رﺳﺪ ،ﻣﻦ
ﻣﻲﺗﻮاﻧﻢ ﻣﻌﻨﺎي ﻋﻤﻴﻘﻲ در آن ﭘﻴﺪا ﻛﻨﻢ.
 . .81ﺑﻪ راﺣﺘﻲ ﺧﻮاﺳﺘﻪ ﻫﺎﻳﻢ را ﺑﺎ دﻳﮕﺮان در ﻣﻴﺎن ﻣﻲ ﮔﺬارم.
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 . .82در ﺻﻮرت ﻟﺰوم ،داراﻳﻲ ﻫﺎي ﻣﻮرد ﻋﻼﻗﻪ ام را ﻧﻴﺰ ﺑﻪ اﻓﺮاد ﻧﻴﺎزﻣﻨﺪ
ﻣﻲ ﺑﺨﺸﻢ.
 . .83ﺑﻴﺶ از ﺣﺪ ﻋﺼﺒﺎﻧﻲ ﻣﻲ ﺷﻮم.
 . .84ﻣﻲ ﺗﻮاﻧﻢ اﻓﺮاد ﭘﺎﻳﻴﻦ ﺗﺮ از ﺧﻮدم را ﺗﺤﻤﻞ ﻛﻨﻢ.
 . .85در زﻣﺎن ﻫﺎي ﻣﺸﺨﺼﻲ از روز ﻧﻤﺎز ﻣﻲ ﺧﻮاﻧﻢ.
 . .86اﺟﺎزه ﻣﻲ دﻫﻢ دﻳﮕﺮان ﺑﻪ راﺣﺘﻲ آﻧﭽﻪ را ﻛﻪ در ﻣﻮرد ﻣﻦ ﺑﻨﻈﺮﺷــﺎن
ﻣﻲ رﺳﺪ ﺑﮕﻮﻳﻨﺪ.
 . .87ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ ﻳﻜﻲ از ﻣﺸﺨﺼﻪ ﻫﺎي ﺷﻨﺎﺧﺖ ﺧﻮد ،ﻓﺮوﺗﻨﻲ اﺳﺖ.
 . .88ﻣﻦ ﺑﻪ ﺧﻮدم ﻳﺎدآوري ﻣﻲ ﻛﻨﻢ ﻛﻪ اﻧﺴﺎﻧﻬﺎ ﺑﺮاي ﻫﺪﻓﻲ دراﻳﻦ ﺟﻬﺎن
ﻫﺴﺘﻨﺪ.
 . .89ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ ﻛﻪ ﺧﻴﻠﻲ از ﻣﺸﻜﻼت اﻧﺴﺎﻧﻬﺎ در ﻧﺘﻴﺠﻪ ي ﻓﺮاﻣﻮش
ﻛﺮدن ﺧﺪاوﻧﺪ ﻣﻲ ﺑﺎ ﺷﺪ.
 . .90از ﻛﺎر و ﺷﻐﻠﻢ راﺿﻲ ﻫﺴﺘﻢ.
 . .91ﻗﺒﻞ از اﻳﻨﻜﻪ دﻳﮕﺮان از ﻣﻦ درﺧﻮاﺳﺖ ﻛﻨﻨﺪ ،ﻣﻲ ﺑﺨﺸﻢ.
 . .92در ﮔﺮﻓﺘﺎري ﻫﺎي زﻧﺪﮔﻲ اﺣﺴﺎس ﺑﻲ ﺗﺎﺑﻲ زﻳﺎدي ﻣﻲ ﻛﻨﻢ.
 . .93ﺑﺮاي ﺣﻞ ﺷﺪن ﻣﺸﻜﻼت ﺧﻮدم و دﻳﮕﺮان دﻋﺎ ﻣﻲ ﻛﻨﻢ.
 . .94درﺑﺎره زﻧﺪﮔﻲ ،ﻣﺮگ و ﺟﻬﺎن ﭘﺲ از ﻣﺮگ ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ.
 .95ﺗﺎ ﺑﻪ ﺣﺎل ﺗﺠﺮﺑﻪ اي داﺷﺘﻪ ام ﻛﻪ ﻣﺮا ﻋﻤﻴﻘﺎً ﺷﺎد ﻛﻨﺪ و ﺣﺪاﻗﻞ ﺑﺮاي
ﻣﺪﺗﻲ ﻛﻮﺗﺎه ﺑﻪ ﻣﻦ ﻛﻤﻚ ﻛﻨﺪ ﻛﻪ ﺟﻬﺎن را ﻫﻤﺎﻧﻄﻮر ﻛﻪ ﻫﺴﺖ ﺑﭙﺬﻳﺮم.
 . .96در ﻣﻮرد اﻧﮕﻴﺰه ﻫﺎ و ﭘﻴﺎﻣﺪﻫﺎي رﻓﺘﺎر ﺧﻮدم و دﻳﮕﺮان ﻓﻜﺮ ﻣﻲ ﻛﻨﻢ.
 . .97در ﺧﻠﻮت دﻋﺎ و ﻧﻴﺎﻳﺶ ﻣﻲ ﻛﻨﻢ.
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Appendix B: Characteristics of Successful Teachers’ Questionnaire
(CSTQ)

My teacher …
1. is interested in the subject
matter he/she is teaching.
2. is well-prepared for the class.
3.
emphasizes important
materials and points.
4. is careful and precise in
answering learners’ questions.
5. is willing to help learners in
and out of the classroom.
6. presents materials at learners’
level of comprehension.
7.
accepts
constructive
criticisms.
8. is good-tempered.
9. is friendly towards learners.
10. has a sense of humor.
11. is patient.
12.
respects learners as
individuals.
13. understands learners well.
14. involves all students in
learning.
15. respects all ideas.
16. creates opportunities for
discussion and asking questions.
17. creates equal opportunities
for learners’ participation in the
classroom.
18. avoids discriminating against
learners.
19. pays attention to all students.
20. holds adequate number of
tests.

Strongly
agree

Agree

Somehow
agree

Disagree

Strongly
disagree
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21. is prompt in returning test
results.
22. is impartial in grading.
23. has a good knowledge of
subject matter.
24. has up to date information.
25. emphasizes the presence of
students in the classroom.
26.
encourages learners in
different ways.
27.
divides class time
appropriately for the different
language skills according to the
purposes of the course.
28.
attends to the learners
problems in learning.
29. creates self-confidence in
learners.
30. is aware of new teaching
methods and strategies.
31. has the subject matter wellorganized according to the
number of sessions and hours
32. knows his/her learners well
(talents, abilities, weaknesses).
33. has the ability to stimulate
learners in learning.
34. gives sufficient number of
assignments.
35. uses good learners to help
weaker ones.
36. has the ability to manage the
classroom well.
37.
uses extra instructional
materials such as tapes, movies,
etc.
38. enjoys teaching.
39. has self-confidence.
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40.
has clean and tidy
appearance.
41. speaks clearly with a correct
pronunciation.
42. avoids making fun of the
learners.
43. avoids being too strict.
44. enters the classroom on time.
45. leaves the classroom on time.
46. is a dynamic and energetic
person.
47. has creativity in teaching.
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Appendix C: Classroom Observation Checklist

Yes
• Class begins at the scheduled
time.
• Teacher provides advice or
praise to students.
• The teacher interacts
respectfully with students.
• Teacher provides advice or
praise to students.
• Teacher admits errors or
insufficient knowledge.
• The teacher gets angry at
students’ wrong/bad behavior
(so soon).
• The teacher make close
relationship and bond with their
students
• The teacher demonstrates
awareness of individual student
learning needs.
• Teacher maintains discipline.
• The teacher encourage selfquestioning in the class.
• The teacher is confident and
calm.
• The teacher is a knower (the
teacher has a tendency towards
very didactic teaching during
which students just adopt a
passive role).
• The teacher attempts to make
sense of students’ experiences
and encourage collaboration.

No

Comment/Note
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• The teacher provides
instructional feedback (verbal or
written) to students.
• The teacher utilizes different
ways (e.g., peer-assessment) to
assess students’ performance in
the class.

